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This statement details our school’s use of Pupil Premium (and Recovery Premium) funding for the 2023 to 2026 academic years) funding to help improve the attainment of our disadvantaged pupils. 
It outlines our Pupil Premium Strategy, how we intend to spend the funding in this academic year. The impact of the previous year’s strategy can be found in the Pupil Premium Evaluation and Impact Report 2024-25. and the effect that last year’s spending of Pupil Premium had within our school. 
School overview
	Detail
	Data

	School name
	Etruscan Primary School

	Number of pupils in school
	 463 (inc nursery)443

	Proportion (%) of pupil premium eligible pupils
	65.5% 34%

	Academic year/years that our current pupil premium strategy plan covers 
	2025/2026

	Date this statement was published
	December 2025February 2022

	Date on which it will be reviewed
	 July 2026September 2023

	Statement authorised by
	Chris Crook 

	Pupil Premium Lead
	Lisa FoxLaura Tranter 

	Governor / Trustee lead
	Julie Thompson


Funding overview
	Detail
	Amount

	Pupil Premium funding allocation this academic year
	£378,000£ 180,230 ?

	Pupil premium funding carried forward from previous years (enter £0 if not applicable)
	£ 0£?

	Total budget for this academic year

	£378,000£ ?


Part A: Pupil Premium Strategy Plan
[bookmark: _Toc357771640][bookmark: _Toc346793418]Statement of Intent
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‘The Orchard Community Trust is a partnership of five primary academies and 2 special school academies.
Our priority is improving the life chances of all children, wherever in the City they may be. 
Our shared vision and mission is to have fully inclusive schools working in our Trust, that embrace all stakeholders and which celebrate individuality and success by offering a high-quality education and a range of opportunities, meaning everyone makes excellent progress.
To achieve this, we will work in partnership across our academies, offering each other support and encouragement.
[image: E:\logo\School Logo 2013[1].bmp]

Context and Rationale
Our Pupil Premium strategy is rooted in a secure understanding of our school context and the specific barriers faced by our pupils and families.
We are a two-form entry primary school serving pupils from Nursery to Year 6. The school is situated within an area of significant socio-economic deprivation and is well above national averages for deprivation at both school and local area level. The challenges faced by our community are varied and complex, and there is no single profile of disadvantage.
Currently, 55% of our pupils speak English as an Additional Language and 79% are from ethnic minority backgrounds. Many children enter school with low starting points, particularly in language and communication. Some families experience financial hardship, housing instability, limited access to wider enrichment opportunities, and additional pressures which can impact attendance, wellbeing and readiness to learn.
We recognise that disadvantage extends beyond eligibility for Free School Meals. Therefore, funding decisions are based on identified need rather than entitlement alone, ensuring that all socially disadvantaged pupils can access appropriate support.
Our strategy is informed by the Education Endowment Foundation’s tiered approach and current research evidence. However, it is deliberately shaped by the lived experiences of our pupils and remains responsive, diagnostic and adaptable.

Principles
· High-quality teaching is the primary lever for improving outcomes.
· A progressive, knowledge-rich curriculum provides the foundation for equity and opportunity.
· Early language acquisition and vocabulary development are critical to accessing the full curriculum.
· Academic success and social-emotional wellbeing are inseparable.
· All staff and governors share collective responsibility for disadvantaged pupils’ outcomes.

Strategic Approach
1. Quality First Teaching
We maintain a relentless focus on strengthening classroom practice through research-informed professional development, coaching and ongoing quality assurance. Teachers use robust formative and summative assessment to identify strengths and areas for development, with disadvantaged pupils prioritised within pupil progress discussions.
Given our demographic profile, vocabulary development, oracy and reading are central to our approach. Language is explicitly taught across the curriculum to ensure pupils can access and retain knowledge effectively.
2. Targeted Academic Support
Where assessment identifies specific gaps, structured interventions and small group tuition are implemented to provide timely and precise support. Interventions are carefully monitored for impact and adjusted accordingly.
3. Wider Strategies
We recognise that removing barriers extends beyond academic provision. Funding is allocated to:
· Support attendance and punctuality
· Provide nurture and pastoral interventions
· Enhance social and emotional development
· Ensure access to trips, residentials and enrichment experiences
· Enable participation in sport, music and wider curriculum opportunities

Outcomes
Through the effective use of Pupil Premium funding, we aim to:
· Remove barriers to learning created by poverty, family circumstance and background.
· Ensure disadvantaged pupils make at least good progress from their starting points across all subjects.
· Diminish differences in attainment between disadvantaged pupils and their peers.
· Secure strong outcomes in reading, ensuring pupils read fluently and with good comprehension to access the full curriculum.
· Develop confident communicators with a secure academic vocabulary.
· Improve attendance and reduce persistent absence among disadvantaged pupils.
· Strengthen pupils’ resilience, wellbeing and self-belief.
· Broaden pupils’ cultural capital through access to a wide range of enrichment experiences.
Our ambition is clear: socio-economic context must not determine life chances. Through strong leadership, high expectations and collective accountability, we are committed to ensuring that every pupil is equipped with the knowledge, skills and confidence to succeed in the next stage of their education and beyond.



Challenges
This details the key challenges to achievement identified by the school.
	
	Detail of challenge 

	1
	Oral Language and Vocabulary Development
Assessments, observations and pupil discussions indicate underdeveloped oral language skills and significant vocabulary gaps among a proportion of our disadvantaged pupils. These gaps are evident from Nursery through to the end of Key Stage 1 and, in general, are more prevalent among disadvantaged pupils than their peers.
Limited vocabulary and reduced opportunities for rich language exposure impact pupils’ ability to access the wider curriculum and contribute confidently in academic contexts.


	2
	Attainment in Reading, Writing and Mathematics
Internal assessments and classroom observations indicate underperformance among disadvantaged pupils in reading, writing and mathematics. In particular, gaps are evident in:
· Reading fluency and comprehension, including inference skills
· Secure mental arithmetic
· Mathematical reasoning
· Written expression and transcription skills
In EYFS and Key Stage 1, a number of pupils perform below national expectations. These early gaps hinder pupils’ development as confident readers, writers and mathematicians and can widen over time without targeted support.
Discussions with pupils also indicate that some disadvantaged pupils have limited access to books at home, which impacts reading fluency, comprehension and the development of a sustained love of reading.
KS2 reading outcomes in 2024/25 show that at least 44% of disadvantaged pupils met the expected standard.
Improved writing attainment among disadvantaged pupils
KS2 writing outcomes in 2024/25 show that at least 34% of disadvantaged pupils met the expected standard. Improved maths attainment for disadvantaged pupils in all key stages
KS2 maths outcomes in 2024/25 show that at least 39% of disadvantaged pupils met the expected standard.



	3
	Access to Enrichment and Cultural Capital
Through pupil and parental surveys, alongside curriculum review, we have identified the need to further strengthen access to enrichment opportunities for disadvantaged pupils.
Some pupils have limited exposure to wider cultural experiences, extracurricular activities and first-hand learning opportunities beyond the classroom. Without deliberate intervention, this can restrict aspiration, background knowledge and engagement with the curriculum.


	4
	Social and Emotional Wellbeing
Assessments, observations and discussions with pupils and families highlight increasing social and emotional needs, particularly among disadvantaged pupils.
Teacher referrals for additional support have risen, with 32 pupils currently requiring targeted support for social and emotional needs — 21 of whom are disadvantaged.
These challenges include low self-esteem, anxiety, difficulties with emotional regulation and resilience. Without appropriate support, these factors can negatively impact engagement, behaviour and academic progress.


	5
	Attendance and Persistent Absence
Attendance data over the past three years shows that attendance for disadvantaged pupils has been approximately 3% lower than that of non-disadvantaged pupils.
In 2024/25, 72% of pupils identified as persistently absent are disadvantaged. Our monitoring indicates that attendance is affecting disadvantaged pupils’ progress and attainment.
Improving attendance remains a key priority to ensure pupils access consistent, high-quality teaching.



[bookmark: _Toc443397160]




Intended outcomes 
This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they have been achieved.
	Intended outcome
	Success criteria

	Improved outcome in reading, writing and maths. 

	Assessments, observations and pupil discussions indicate highly developed oral language skills and significant vocabulary gaps have closed among our disadvantaged pupils. 

Increased vocabulary and opportunities for rich language exposure positively impact pupils’ ability to access the wider curriculum and contribute confidently in academic contexts.
Improved reading, maths and phonic attainment among disadvantaged pupils. 

Children make good progress from their starting point in nursery.


	To achieve and sustain improved wellbeing for all pupils in our school, particularly our disadvantaged pupils.
	· Internal assessments and classroom observations indicate high performance among disadvantaged pupils in reading, writing and mathematics. In particular, in:
· Reading fluency and comprehension, including inference skills
· Secure mental arithmetic
· Mathematical reasoning
· Written expression and transcription skills
· In EYFS and Key Stage 1, the percentage of children performing at a high level has increased. Gaps which may hinder pupils’ development as confident readers, writers and mathematicians receive targeted support.
· Discussions with pupils indicate that some disadvantaged pupils have increased access to books at home, which positively impacts reading fluency, comprehension and the development of a sustained love of reading.
Sustained high levels of wellbeing demonstrated by:
· qualitative data from student voice, student and parent surveys and teacher observations
· significant participation in enrichment activities, particularly among disadvantaged pupils    

	To achieve and sustain improved attendance for all pupils, particularly our disadvantaged pupils.
	Demonstrated through pupil and parent surveys, alongside curriculum review, strengthening access to enrichment opportunities for disadvantaged pupils.
Increase exposure to wider cultural experiences, extracurricular activities and first-hand learning opportunities beyond the classroom. Raising aspiration, background knowledge and engagement with the curriculum.
Increased attendance demonstrated by:
· the overall absence rate for all pupils being no more than 6%, and the attendance gap between disadvantaged pupils and their non-disadvantaged peers being reduced.
· the percentage of all pupils who are persistently absent being below the national figure of 20.3% and the figure among disadvantaged pupils being no more than 5% lower than their peers.

	To improve the social and emotional wellbeing of disadvantaged pupils so that they demonstrate increased resilience, improved emotional regulation and greater readiness to learn, resulting in improved engagement, behaviour and academic progress.
	Assessments, observations and discussions with pupils and families highlight positive wellbeing.
Reduction in behaviour incidents for disadvantaged pupils (e.g. % decrease compared to previous year).
Reduction in fixed-term suspensions for Pupil Premium pupils.
Increased lesson engagement scores in learning walks/pupil voice.
Fewer recorded incidents of emotional dysregulation.
Increase in overall attendance rate for disadvantaged pupils.
Reduction in persistent absence among disadvantaged pupils.
Fewer pupils missing school due to anxiety-related or emotionally driven absence.
Identified pupils show measurable improvement in:
· Emotional regulation
· Peer relationships
· Self-confidence
· Resilience/perseverance
Pupil voice indicates that disadvantaged pupils feel:
· Safe
· Valued
· Supported
· Able to manage challenges


	To improve attendance rates for disadvantaged pupils and reduce persistent absence so that the attendance gap between disadvantaged and non-disadvantaged pupils narrows year on year.
	Attendance of disadvantaged children will improve through careful monitoring and intervention. 



Activity in this academic year
This details how we intend to spend our pupil premium (and recovery premium funding) this academic year to address the challenges listed above.
Our strategy is structured around the EEF’s three-tiered model:
1. High Quality Teaching
2. Targeted Academic Support
3. Wider Strategies


Quality First Teaching 
Budgeted cost: £25868 [insert amoun
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Maintenance of a DfE validated systematic synthetic phonics programme to secure stronger phonics teaching for all pupils.
Read Write Inc
	Phonics instruction: Systematic phonics approaches (like Read Write Inc) are supported by a large body of evidence showing they improve early decoding skills, with an average impact of around +5 months’ progress for younger pupils when delivered well. Phonics is most effective when it is explicit and systematic, and should be matched to children’s current phonemic awareness and grapheme knowledge. The evidence base includes 228 studies reviewed in the EEF Teaching & Learning Toolkit, and is rated high in security. However, phonics on its own improves accuracy of reading rather than comprehension, so it must sit alongside strategies that support meaning and fluency. 
Phonics – EEF Toolkit
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
Reading Comprehension Strategies – EEF Toolkit
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies

	1,2

	Enhancement of our writing curriculum in line with EEF guidance.
We will provide each child with a copy of the book used in their writing lessons each term/ half term. 
	Writing as complex literacy skill: Writing instruction research recognises that writing involves multiple components — transcription (spelling, handwriting), composition, grammar — and that disadvantaged pupils often lag more in writing than in reading or maths. The EEF has identified writing as a priority research theme, with new large‑scale trials underway to build evidence for effective approaches. This supports a structured and resource‑rich writing curriculum that goes beyond discrete skills to include genre, vocabulary development, and talk‑for‑writing. Writing remains a complex skill with a limited but growing research base — EEF has prioritised it for new trials to strengthen the evidence, particularly for disadvantaged pupils.
	1,2

	Enhancement of our maths teaching and curriculum planning in line with DfE and EEF guidance 
We will fund teacher release time to embed key elements of guidance in school.
	Improving Mathematics in KS1
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/maths-ks-1 
Improving Mathematics in KS2 & KS3
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/maths-ks-2-3
Mastery Approaches – EEF Toolkit
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mastery-learning
Maths mastery and structured talk: EEF guidance on mathematics highlights that approaches such as mathematical talk, representation, structured problem solving, and mastery approaches can positively influence learning. International evidence (e.g. TIMSS, PISA) also suggests that curriculum coherence and teacher development that supports deep conceptual understanding correlates with stronger outcomes. EEF guidance specifically identifies mastery pedagogy as beneficial and teacher release time enables schools to embed these principles with fidelity. 
	1,2

	Embedding quality first teaching in all subjects in all classes.
We will purchase resources and fund ongoing professional development and release time.
	High Quality Teaching (EEF)
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/high-quality-teaching
EEF Guide to the Pupil Premium (2023 Update)
https://educationendowmentfoundation.org.uk/guidance-for-teachers/using-pupil-premium
Effective Professional Development (EEF Guidance Report)
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/effective-professional-development
High‑quality teaching: Substantial evidence indicates that high‑quality teaching is the most powerful lever for improving pupil outcomes — particularly for disadvantaged pupils. This includes explicit instruction, cognitive and metacognitive strategies, scaffolding, retrieval practice, and adapting teaching to pupil needs. EEF’s guidance emphasises that great teaching increases learning gains and can narrow attainment gaps when sustained across the curriculum. Effective professional development is central to enabling and sustaining this improvement.
	


Professional development: Research suggests that well designed, evidence informed CPD can lead to improvements in classroom practice and pupil outcomes over time. EEF’s guidance outlines core mechanisms (e.g. building knowledge, feedback, modelling, action planning) that are associated with more effective CPD, and highlights that CPD must be designed with clear goals and embedded into practice to have impact. National reviews (including UK government research) also emphasise CPD as crucial for improving teacher knowledge and practice.

	1, 2

	Pupils new to English are supported in their language acquisition 
	EEF EAL and Educational Achievement in England 

EAL research: EEF’s meta‑analysis of trials involving pupils with English as an Additional Language shows that literacy‑focused interventions have a small positive impact on EAL pupils’ attainment (about one month’s additional progress on average). This suggests that tailored language support integrated into teaching is beneficial. Academic and sector research also stresses that EAL proficiency (especially for recent arrivals or pupils new to English) is a stronger predictor of attainment than many demographic factors, reinforcing the need for dedicated language development support alongside curriculum access.
Impact of EEF-funded trials on the educational attainment of… | EEF

	1, 2, 3, 

	Use EEF guidance on engaging with parents in their children’s learning with a particular focus on increasing parental engagement. 

	EEF engagement with parents guidance (+3 months)

Parental engagement: The EEF Teaching & Learning Toolkit shows that parental engagement strategies have a positive average impact (around +5 months) — particularly when they promote structured support at home (e.g. reading together, learning conversations). This evidence is strongest in early years and early primary contexts but applies across phases, with sustained and well‑planned engagement efforts showing the best results.
Education Endowment Foundation | EEF
EAL: Our calls for change and the evidence - The Bell Foundation 
	1, 29

	All nursery pupils are offered 30 hours a week. 
	Preparing for Literacy (EEF Guidance Report)
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/preparing-for-literacy 
Improving Literacy in Key Stage 1
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks-1
Improving Literacy in Key Stage 2
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks-2 
Nuffield Early Language Intervention (NELI)
https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/nuffield-early-language-intervention
Research from the EEF Preparing for Literacy guidance report highlights the importance of explicitly teaching vocabulary, narrative skills and structured talk in closing early language gaps. We are therefore embedding structured oracy opportunities across the curriculum.
	



	While broader research shows that high‑quality early years provision supports longer‑term success, the main rationale here is ensuring equitable access to high‑impact early education.



	1,2,5














Targeted academic support
Budgeted cost: £169,056 [insert amount]
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Additional phonics sessions targeted at disadvantaged pupils who require further phonics support. 
	Systematic phonics approaches are strongly evidence-based, especially for pupils from disadvantaged backgrounds. Targeted interventions delivered regularly over a period of up to 12 weeks have been shown to improve decoding and early reading skills. Research indicates that additional, small-group or 1:1 phonics sessions can accelerate progress and reduce gaps for pupils struggling with early literacy .Phonics | Toolkit Strand | Education Endowment Foundation | EEF
	1,2

	Support staff to be deployed effectively across the school to close gaps.


Teaching assistants  support new arrivals and ensure that they develop both socially and emotionally as well as supporting their language development using ‘Chatty learners.’.

	Teaching assistants (TAs) are most effective when they supplement rather than replace teacher instruction, delivering structured, evidence-based interventions. The EEF guidance emphasizes clear planning, targeted support, and professional development for TAs to maximize impact. Specific strategies such as “Chatty Learners” help new arrivals develop socially, emotionally, and linguistically, improving inclusion and engagement. Making Best Use of Teaching Assistants (EEF Guidance Report)
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/teaching-assistants

	1, 2, 3, 4

	Targeted Academic Support Use structured interventions for key skills using academic mentor provision for: 
  OOne to one support for identified children eg RWI 1:1 interventions, 1:1 behaviour support.key knowledge and skills


 Language interventions in EYFS (Time to talk) which are regular, brief and maintained over a sustained period of time and delivered by well trained staff.
	High-quality feedback and targeted 1:1 support are strongly evidenced to accelerate learning, with potential gains of up to 8 months when delivered effectively. Individualized support allows for rapid addressing of gaps in reading, phonics, or behavioural skills, tailored to each child’s needs. The EEF Teaching and Learning Toolkit suggests that high quality feedback is an effective way to improve achievement by up to 8 months.
Feedback | EEF
















	1, 2, 3, 41

	Baseline assess and monitor progress. 

Pupils who are not on track to achieve ARE are identified. 


Reassessment curriculum tool in place and staff trained to use in each curriculum lesson.

Revisit prior learning at the beginning of each lesson.

	EEF Diagnostic Assessment guidance


The EEF guide to supporting school planning 2020 evidence indicates that small group and one to one interventions can be a powerful tool for supporting pupils. These interventions should be carefully targeted through identification and assessment of need and the intensity should be monitored

	2

	TSAs to attend inference and Bench Marking training to maximise impact.

Targeted pupils are identified and read with Beanstalk volunteers

	EEF Toolkit Impact
Small Group Tuition + 4 months
Reading Comprehension Strategies + 6 months
	5

	SEL approaches will be embedded into routine educational practices and supported by professional development and training for staff. A relational approach underpinned by attachment and trauma awareness is embedded in our practice.

Learning Mentor support is provided to targeted pupils.Pupils new to English are supported in their language acquisition. E.g. Racing to English etc…
	EEF ‘Targeted support to be carried out by practitioners ensuring that those who are new to the school have the opportunity to have a smooth transition from their previous setting/situation into St. Mark’s.

Behaviour in school is good.
Social and Emotional Learning’ - SEL interventions, including mentoring and relational approaches underpinned by attachment and trauma-awareness, have been shown to improve attitudes to learning, social relationships, and self-regulation, with an average impact of +4 months’ progress. Learning Mentor support targets pupils needing additional relational or emotional guidance. The EEF highlights the value of embedding SEL into everyday teaching and staff practice for sustained impact.
	1, 2, 3, 4, 5















Wider strategies
Budgeted cost: £121 [insert amoun,071
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Embedding principles of good practice set out in the DfE’s Improving School Attendance advice.
This will involve training and release time for staff to develop and implement new procedures.

Fully embed our relational approach to behaviour management so that pupils feel safe, known and valued.

Ensure school and classroom environments are calm, ordered and clutter-free, supporting emotional regulation and readiness to learn.

The School Attendance Champion and Family Support Manager will meet weekly to analyse attendance data and identify pupils at risk of persistent absence.

Teachers will meet with identified pupils and their parents/carers to explore barriers and agree practical, personalised solutions.

Attendance procedures will align with national guidance and be consistently applied across the school.
	The Education Endowment Foundation Guide to the Pupil Premium highlights that poor attendance is strongly linked to lower academic attainment across all phases. Addressing attendance is therefore not separate from attainment — it is fundamental to improving it.

The Department for Education guidance Working Together to Improve School Attendance (2022, updated 2024) emphasises that successful schools:

· Take a whole-school approach

· Build strong relationships with families

· Use data to intervene early

· Offer targeted support for pupils facing barriers

Our structured weekly review systems and family meetings reflect this evidence-informed model.

The EEF Teaching and Learning Toolkit further strengthens this rationale:

Parental Engagement (+4 months) – Targeted communication and partnership working can positively influence attendance and attainment.

Social and Emotional Learning (+4 months) – Embedding relational and emotionally supportive practices improves pupils’ attitudes to school and reduces behaviour-related absence.

Behaviour Interventions (+3 months) – Consistent, structured approaches to behaviour improve engagement and reduce disruption.

Arts Participation (+2 months) and Outdoor Adventure Learning (+4 months) – Enrichment increases engagement, belonging and motivation, which are protective factors against absence.

The EEF also notes that while targeted interventions can accelerate progress, they are most effective when deployed alongside improvements to teaching and wider barriers to learning — including attendance and behaviour. Our strategy reflects this integrated approach.

	1, 2, 3, 4, 5, 

	The school aims to fund the trip by at least 30%. 
	Arts Participation – EEF Toolkit
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/arts-participation
Enrichment activities are designed not as add-ons but as structured opportunities to develop vocabulary, resilience and cultural capital, particularly for pupils whose access beyond school may be limited.
	

	All pupils have access to free breakfast in their classrooms.


	Breakfast improves attention, memory, and creativity in the classroom. Research shows that children who eat breakfast are better able to focus, persist with challenges, and engage fully in learning. Ensuring no child starts the day hungry supports equity and readiness to learn. (Fleck, 2018)

	1, 2, 3, 4, 5

	Pupils have access to extra-curricular activities for which there may be a financial barrier, for example dance and music.

to the extra-curricular activities.
	EEF Life Skills and Enrichment

Enrichment opportunities can impact on attainment.

Allocating time to enrichment activities motivates pupils who have difficulty viewing some aspects of the curriculum as relevant to their needs and provides them with opportunities to ‘shine’ in non-academic areas. Enrichment activities, including life skills, arts, and sports, can positively influence attainment and social development. Participation motivates pupils who may not otherwise engage with the curriculum and provides opportunities for success in non-academic areas..




	1, 2, 3, 4, 5

	Further develop parent workshops both in school and with external agencies/projects.

Encourage ‘family reading’ through developing library provision and classroom workshops
	EEF Engagement with parents guidance (+3 months)

Parental engagement improves learning outcomes by an average of 3–4 months. Structured workshops, family reading initiatives, and accessible library resources strengthen home-school links, particularly for disadvantaged families, and prevent widening attainment gaps.



	1, 2, 3, 4, 5











Part B: Review of outcomes for 2024-2025 academic year Pupil Premium strategy outcomes. 
This details the impact that our Pupil Premium activity had on pupils in the 2024 to 2025 academic year. 

Review of intended outcomes

	Teaching(for example, CPD, recruitment and retention)
Budgeted cost £43,234

	Intended outcome
	Success criteria

	Improved outcome in reading, writing and maths. 

	Oral Language and Vocabulary Development
Vocabulary development is present throughout the curriculum and is prioritised by all staff members. A range of strategies are used across the curriculum to support the acquisition of new language. For example in shared reading, RWI Phonics and RWI Spellings. TSAs also deliver interventions such as inference, daily reads, 1:1 phonics and SOS spellings. 
Chatty Learners has been introduced to support language acquisition of children who are new to English. 

Vocabulary is introduced at the beginning of each lesson in every subject. 

Pupil Premium funding has had a significant impact on early language development and school readiness in Reception. At the start of the year, 7 Pupil Premium children scored red on the Speech and Language screen; by July, this had reduced to just 3, showing strong progress for the majority of pupils. The number of pupil premium children scoring green increased from 7 to 13, demonstrating clear improvement in vocabulary, communication, and confidence. This progress is reflected in rising attainment, with GLD increasing from 48% to 60%; of the children who did not achieve GLD, 7 had not attended our nursery and 2 had an EHCP, highlighting the impact of early attendance in supporting readiness for school. Ofsted recognised this strength, noting that staff’s “sharp focus on vocabulary helps children to develop their language and communication skills” and praising the environment for supporting play, exploration and curiosity. External visitors, including an EYFS review by Manor Trust, highlighted the high-quality interactions and provision. A recent EYFS parent questionnaire showed that all parents reported their children enjoy school, with a few saying sometimes, reflecting strong engagement and wellbeing. Targeted training, such as Think Equal, and regular phase meetings focused on vocabulary and interaction quality ensure Pupil Premium funding continues to enhance children’s communication, confidence, and readiness for learning.



Attainment in Reading, Writing and Mathematics
We have invested in the library. We have bought and implemented a digital system which will ensure children can lend books in their class libraries and the school library. 

Pupil premium money is also used to provide each child with a copy of the high quality text that engages children in their writing. They are then able to take the text home to enjoy with their family. This new approach supported the children’s love of reading. 

The assessment leader holds termly pupil progress meetings which ensure children who are not making expected progress are targeted with appropriate interventions.  Their progress is then analysed after six weeks.  Pupil Premium data is analysed against non-pupil premium children and gaps are identified and investigated. Interventions, CPD and support is put into place to help children to make accelerated progress.

Quality First Teaching is in place across the school in Mathematics.  White Rose has been used in conjunction with a mastery approach. Teachers tailor lessons to ensure that all learners are challenged and have access to reasoning and problem solving questions.
Targeted use of Pupil Premium funding has had a positive impact on phonics outcomes across the school through the continued implementation of Read Write Inc. (RWI). TA has delivered regular 1:1 interventions for identified pupils, ensuring that gaps in phonics knowledge are addressed promptly and effectively. In addition, ongoing assessments have enabled staff to group children accurately according to ability, allowing teaching to be closely matched to individual needs.
As a result of this targeted support, outcomes have improved across key year groups. In Year 1, the phonics screening check pass rate has increased from 58% to 61%, with a further group of pupils narrowly missing the expected standard by only a few marks. These children are now well placed to achieve a pass next year due to the strong foundations built through intervention and carefully structured grouping.
Impact has also been significant in Year 2. The percentage of children achieving the expected standard by the end of Year 2 has risen from 76% to 91%, demonstrating the effectiveness of sustained intervention, consistent assessment, and high-quality small-group teaching.
Overall, the strategic use of Pupil Premium funding to strengthen RWI provision has resulted in measurable improvements in phonics attainment and has supported more pupils in developing secure early reading skills.

Mathematics Curriculum Development
Following collaboration with the NCETM hub, the White Rose mathematics curriculum has been refined to strengthen progression and mastery. In Years 3–6, teaching is now aligned with the Ready to Progress (RTP) criteria, ensuring systematic coverage of the six core areas of the curriculum. Lessons are designed to embed reasoning and problem-solving skills, with additional mathematical concepts—such as money, mass, length, height, and statistics —integrated into contextual activities. This approach enables pupils to apply their knowledge in meaningful, real-world scenarios, supporting deeper understanding and sustained progress.
SEND
Teaching Support Assistants (TSAs) were strategically deployed across the curriculum to maximise the impact of Pupil Premium funding. Support was focused on Mathematics and English and on strengthening Quality First Teaching through targeted small-group provision, including Guided Reading, Read Write Inc. phonics, spelling, and structured daily reading sessions.
High-quality, inclusive Quality First Teaching is embedded consistently across Mathematics, ensuring disadvantaged pupils are supported effectively within the classroom and are able to access age-appropriate learning alongside their peers.


	Targeted Academic support (for example, tutoring, one-to-one support, structured interventions)

Budgeted cost: £189,234

	Improved outcome in reading, writing and maths. 

	TSAs delivered a range of evidence-based interventions matched closely to pupils’ identified needs. These included inference groups, daily reading, one-to-one Read Write Inc. phonics, and SOS Spelling. Targeted support was also provided for disadvantaged pupils who are new to English through the Racing into English programme. The impact of these interventions is demonstrated through improved attainment and progress data, increased reading ages, measurable progress in pupils’ workbooks, improved outcomes in Bell Foundation EAL assessments, and strong pre- and post-intervention assessment outcomes.
TSAs were deployed to deliver Speech and Language interventions as prescribed by external professionals. This included targeted programmes such as Time to Talk, Early Talk Boost, and Key Stage 1 Talk Boost, enabling disadvantaged pupils to develop communication skills essential for learning and wider engagement with the curriculum.
Pupil Premium pupils were prioritised for school-led tuition to address identified gaps in learning and to accelerate progress, particularly in core subjects.
The Learning Mentor undertook a range of professional development opportunities to enhance provision for disadvantaged pupils’ social, emotional and mental health (SEMH). This included training to develop a wider repertoire of strategies to support pupils’ wellbeing and an update to her Drawing and Talking qualification.
Following the departure of the Learning Mentor, capacity was built across the school to ensure continuity of support for disadvantaged pupils. Designated staff received additional training in attachment awareness, trauma-informed approaches, and sensory needs, strengthening the school’s graduated response to SEMH and ensuring disadvantaged pupils continue to receive timely and effective support.


	Wider Strategies (for example, related to attendance, behaviour, wellbeing)

Budgeted cost: £79,223

	To achieve and sustain improved wellbeing for all pupils in our school, particularly our disadvantaged pupils.
	Access to Enrichment and Cultural Capital
Teachers planned a ‘wow’ each half term children were in school, linked to the Learning Challenge Curriculum. Last year the following trips/visitors took place to support children’s learning:
· Reception went to Peak Wildlife.
· Year 1 and 2 went to the pantomime
· Year 6 went to the New Vic Theatre and had 2 history workshops as well as a residential and river study.
· Year 1 went pond dipping and visited Blists Hill.
· Year 2 visited the Titanic Museum
· Year 3 went to the Dewa Museum in Chester and 2 history workshops.
· Year 4 visited Liverpool Museum and Chester Zoo and 1 history workshop.
· Year 5 went to Warwick Castle and had 2 history workshops and a talk from a mountaineer.
All these experiences were linked to the children’s learning across the curriculum and provided valuable ‘hooks’ to their learning and increased their cultural capital.
Children in Nursery and from Years 1 to Year 5 love the music lessons provided by the City Music School. This has given the children the amazing opportunity to learn a musical instrument, play at the Victoria Hall and take part in a concert at the Victoria Hall, thus providing them with experiences they may never normally have had.
Year 1 and Year 2 also had the opportunity to perform in the Songbirds choir with City Music School.
Quote: “I love going on trips. We get to see lots of amazing things and we learn about different places too. My favourite trip was Warwick Castle because I love history.”
PP child.

	To improve the social and emotional wellbeing of disadvantaged pupils so that they demonstrate increased resilience, improved emotional regulation and greater readiness to learn, resulting in improved engagement, behaviour and academic progress.
	Social and Emotional Wellbeing

Our Mental Health and Wellbeing Lead (MHWB) completed her training last year. 
The MHWB Lead is also part of the MAT network and regularly attends meetings. Information from these meetings is being used to source additional support and resources to support mental health in school.  
The school also continues to be part of the Relational Approaches in Education programme which is also led by the educational psychologists. 
Wellbeing coffee mornings are being held the first Wednesday of each half term. The attendance is increasing each session. Parent quote: “These are great opportunities to talk to other parents and get some ideas to support my child and myself.”
A mental health worker is assigned to us one day a week from the NHS. She provides support to students regarding building resilience. She also holds open door time to staff who require support. She also led the presentations at the coffee mornings.  

	
To improve attendance rates for disadvantaged pupils and reduce persistent absence so that the attendance gap between disadvantaged and non-disadvantaged pupils narrows year on year.
		2024/2025
	Attendance
	Religious Observance
	Extended Leave (G code)

	Whole School (inc.nursery)
	91.63%
	0.69%
	0.68%

	Whole School R-Y6
	91.84%
	0.7%
	0.68%

	Pupil Premium 
	90.97%
	0.66%
	0.53%

	Non Pupil Premium 
	93.5%
	0.75%
	0.96%

	EYPP  
	87.47%
	0.48%
	0.43%

	Non EYPP

	91.03%
	0.73%
	1.06%


Our Education Welfare Officer worked closely with our Attendance Officer and our Attendance Lead to support any children at risk of being persistent absentees. 
The teachers assessed all children on arrival and planned any necessary interventions, including a language programme if the children were EAL beginners. These interventions were then delivered by TSAs. Any children needing Learning Mentor support were referred by the class teacher. The learning mentor supported 35 pupils, 21 of whom were Pupil Premium. The impact of this work can be seen in individual children’s Boxhall profiles and SDQ scores.

	129 Pupil Premium
	£170,280

	14 EY Pupil Premium
	    £3,717

	Total
	£173,997


	SUMMARY OF SPENDING
	ESTIMATEDAMOUNT
	ACTUAL SPEND

		1.Developing oracy, language vocabulary and communication skills including      
 written communication.




	
	

	2. Developing pupils’ cultural capital experiences and understanding of the world
	
	

	3. Developing reading comprehension, including inference skills and reading fluency
	
	

	4. Successful integration for the mobile population

	
	

	5. Developing the whole child by promoting personal development and teaching pupils how to stay physically and mentally happy
	
	

	6. Improving attendance and punctuality
	
	

	Total
	
	

	Total Pupil Premium funding received; £173,997



 	Comment by Julie Brookes: 
	IMPACT
End of year data is not available for this academic year because of the partial school closure due to the Covid-19 pandemic.


	
PRIORITY 1
Teaching Support Assistants deployed to pre-cue vocabulary using strategies such as ‘Word Aware’ across the curriculum, to support Quality First Teaching with groups of children in Guided Reading, Read, Write Inc phonics and spellings and when writing using the Talk for Writing sequence. TSAs also delivered interventions such as Inference, daily reads, Read, Write Inc phonics 1:1 interventions and SOS spelling. TSAs supported children new to English following the Racing into English programme. The impact can be seen in the increase in school data, children’s reading ages, progress in children’s books, in Nassea EAL assessments and in pre and post test scores.
Collaboration with the Speech and Language service and the Nuffield and Early Talk Boost language intervention in EYFS meant that the 9 children (16%) scoring red in Reception on the Speech and Language screen in September 2019 had reduced to 3 children (5%) by March 2020.
Quote from Inclusion Assistant who delivers the Inference Intervention - “I really valued the training I had on the Inference Intervention and being able to share this with other staff. I feel that the Inference intervention has made a huge impact to the comprehension skills of the pupils.  The way it is delivered means that the pupils break down the text into smaller steps to extract the information, the strategies taught allows the pupils to use their individual learning styles to complete the questions.  The pre and post assessments showed accelerated progress after the 12 weeks course.  The assessment results were always shared with other members of staff and gave us all a great sense of achievement and job satisfaction.”
Quote from Inclusion leader - “It has been an extremely valuable service being able to work with the Speech and language therapists in the Opportunity Area, their advice and training has really helped us to plan referrals and early interventions”.



	PRIORITY 2
Teachers planned a ‘wow’ each half term linked to the Learning Challenge Curriculum and also activities from the Seven Stars Children’s Guarantee to provide a hook for children’s learning and to increase children’s experiences and understanding of the world. Years 5 and  6 went to Tutbury Castle, Warwick Castle, the New Vic Theatre as well as Stoke Ski Centre, Year 4 went to Hanley Library, Chester Zoo, Ford Green Hall and Liverpool Museum, Year 3 went to Chester Dewa experience and had a Stone Age experience at school, Year 2 went to the Potteries Museum, on a canal visit and the Regent Theatre, Year 1 went to Blists Hill Living Museum, the Brampton Museum and the Regent Theatre, Reception went to Conkers and Nursery went to Just Kidding. Unfortunately these had to cease in early March 2020 and all further trips were cancelled due to the pandemic. The impact of these experiences can be seen in children’s work, particularly in writing and history and geography.
As well as multiskills sports clubs, children were offered art, gardening, kit car and dance clubs. All clubs were full and had a waiting list.

Quote from the curriculum leader- “WOWs enhance the curriculum by providing all children with the opportunity to discover new places and have shared experiences which they will remember forever. They provide children with cultural enhancement which fosters their interests and unlocks their fascination into a subject as well as providing a ‘hook’ for their learning.” 
Quote from a Year 3 pupil – “I really enjoyed the trip to Chester. We had Roman shields and we had to make our own good defence. We went inside a pretend ship. We chanted ‘Sin, sin, sin, dext sin’. The Roman soldiers used to fight and the teachers pretended to fight the soldiers.” 
Quote from a Year 6 pupil – “Warwick Castle is a fascinating place to go and visit. One of the main attractions that Year 6 really enjoyed was the bird show. There were birds of prey, eagles, hawks, vultures and more. There were also turrets (it was really creepy walking down the dark windy stairs), a castle (of course) and archery stands. We got to see it but not fire actual arrows. Overall Warwick was a wonderful experience and a nice trip to go on and I would definitely recommend you go there.”







	PRIORITY 3
Phonics and reading workshops were delivered to parents/carers by EYFS and KS1 staff to help parents/carers to support their children’s reading. These meetings were attended by less than 50% of the target audience.
TSAs supported Quality First Teaching of reading in the classrooms in Read, Write Inc phonics lessons, Guided Reading and with 1:1 reads. They benchmarked children to assess who had made progress and who needed an intervention to support their progress in reading also delivered interventions with 1:1 phonics, daily reads and inference. The impact can be seen in the increase in children’s reading ages. 


	PRIORITY 4
In 2019-20, 81 children (18.5%) arrived or left Etruscan. Of these 42 were new to our school, 35 of whom were EAL and 10 were EAL beginners. The inclusion team assessed all children on arrival and planned any necessary interventions, including a language programme if the children were EAL beginners, which were then delivered by TSAs. All new arrivals settled well into school and made at least expected progress according to school data and children’s work. Any children needing Learning Mentor support were referred by the class teacher. The two part time Learning Mentors supported 41 children from September to March in school, 26 (63%) of whom were eligible for Pupil Premium funding. The Learning Mentors continued to support those children and their families who needed it during lockdown. The impact of this work can be seen in individual children’s Boxhall profiles and SDQ scores. 
Quote from a Learning Mentor, “I have also completed a Counselling Course Level 2 which has given me a clearer knowledge and understanding of the skills needed to support children’s mental health. This is a valid and important role as Learning Mentor within the school. It has improved the quality of my 1:1 mentoring with specific children. The Transitions training I attended has improved my understanding of the need to support pupils’ transition from one setting to another, through each year group, from Nurture Group to the classroom and with the big jump from Primary School to High School, also from a home setting to the day at school”. 


	PRIORITY 5
A Nurture Room was introduced by the Inclusion Lead and a Learning Mentor which accommodated 6 of our most vulnerable children, 5 of whom are eligible for Pupil Premium. Children went straight to the Nurture Room upon their arrival at school thus meaning they had a smooth transition from home to school, that their interventions were completed while they were fresh and feeling secure and that they were ready to transition to their classroom by the second part of the morning. The progress of these children can be seen in their Boxhall and SDQ scores, in their work and in their pre and post intervention test scores.
Quote from Learning Mentor, “I have recently attended the Nurture Group.co.uk training course and found that it has enabled me to become more confident and secure in running the Nurture group within my school. With a low ratio of children and adults, it has helped me to manage and plan daily routine sessions that are accessible by the Nurture children and clear improvements have been accomplished by those children both socially and emotionally and also academically”.


	PRIORITY 6
In 2019-20 a maximum of 40 children per week attended breakfast Club. 28 of these were children eligible for Pupil Premium funding. 28 children came to breakfast club 3 times a week or more and of these 16 were eligible for Pupil Premium funding, 5 of whom received a free place.  This meant that the children were in school on time, had had breakfast and arrived at their classes ready to learn.
Whole school attendance from September 2019 to 23rd March 2020 was lower than in 2018-19 and was below the government’s target of 96%. The effect of the pandemic on attendance, however, means that the comparison between the two years is not a fair one. 
Quote from a teaching support assistant, “The positive playgrounds training was so emotive and up beat I couldn’t wait to implement the strategies.  We can make a difference to individual children in such simple ways, by smiling at them or just spending quality time playing with them.  Jenny Mosely gave us the tools to interact with the children and give them opportunities to channel their energies in an imaginative way. This made our playground a happy and positive place”.
Quote from the Home School Link Worker – “Breakfast Club helped the children to come into school on time and improved attendance. It was a good start to the day and we were able to chat to the children and nurture them. It helped with friendship groups, the older children supporting the younger ones and helped them gain confidence. It also helped parents going to work and reduced their stress levels and also provided a healthy breakfast for our vulnerable children.”
Quote from a Year 6 pupil – “Breakfast Club was really fun and I got new friends there. I played games whilst talking to friends. There were always new games to play every day. It helped me have some breakfast because I never usually had it and it helped my mum as well because she works. It helped me wake up and be ready to learn and do something in the morning. It was just really fun to be there.”
Quote from a Year 4 pupil – “I liked Breakfast Club. There was a lot of people there to play with and hang around with me and there were people in my year that go there. I played table football and played with my friend. It helped me because my mum used to be late for work so me and my sister used to go there.” 




      
	
	Attendance
	Religious Observance
	Extended Leave (G code)
	Attendance Including RO
	Attendance Including G code

	
	2019-23/3/20
	2020-21
	2019-23/3/20
	2020-21
	2019-23/3/20
	2020-21
	2019-23/3/20
	2020-21
	2019-23/3/20
	2020-21

	Whole School (inc.nursery)
	94.14%
	93.51%
	0
	0.97%
	0.7%
	0.48%
	94.14%
	94.48%
	94.84%
	93.99%

	Pupil Premium
	93.85%
	94.49%
	0
	0.76%
	0.39%
	0.53%
	93.85%
	95.25%
	94.24%
	95.02%

	Non Pupil Premium
	94.84%
	93.5%
	0
	0.76%
	0.85%
	0.47%
	94.84%
	94.57%
	95.69%
	93.97%

	EYPP
	90.05%
	92.36%
	0
	0.53%
	0
	0.45%
	90.05%
	92.89%
	90.05%
	92.81%

	Non EYPP
	90.86%
	89.54%
	0
	1.09%
	0.8%
	0.42%
	90.86%
	90.63%
	91.66%
	89.96%





	
	

	
	

	
	

	
	


	
	
	

		





	
	

	
	
	

	
	
	

	

	
	

	
	
	

	
	
	

	
	
	

	



	Comment by Julie Brookes: 
	



	









	




	




	






	




	







	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	



Externally provided programmes
Please include the names of any non-DfE programmes that you used your pupil premium (or recovery premium) to fund in the previous academic year. 

	Programme
	Provider

	TT Rockstars
	Maths Circle

	Read, Write, Inc
	Ruth Miskin

	Libresoft
	Libresoft

	Rock Steady Music
	Rock Steady

	City Music School
	Stoke on Trent LA

	National Breakfast
	National Breakfast
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